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The Center for Latin American Studies at the University of Arizona offered its
second round of workshops for K-12 teachers during the spring semester of 2003.
Educators interested in Latin America met to explore specific topics related to the
Latin world. They engaged in presentations from university faculty and community
experts at an academic level to satisfy their personal interest end knowledge. They
also discussed ways to incorporate such information into the K-12 curriculum. The
lessons found in this collection were derived from these dialogue sessions. The titles
of the spring 2003 workshops were: Carnaval, Tango and Central America.

We have created three lessons for each of the these workshops, a primary lesson,
intermediate lesson and secondary lesson. However, each is adaptable to a variety of
teaching levels. Please modify information, ideas and the activities to fit your
appropriate level, and feel free to share your ideas with the outreach department. A
variety of teachers participated in the workshops, not just social studies or Spanish
teachers. Such a mixture of expertise and personal interest enriched the discussion
and lessons created, as well as reminded us all of the power behind interdisciplinary
learning. Hopefully the lessons found in this collection will inspire you to include
information and details from Latin America into your own teaching.

Kristel Foster Robin Zenger

workshop coordinator CLAS outreach director

Participating Educators:

Maria Balaguer Elizabeth Barrett Barbara Beamer Rennee Bennett
Steve Bracamonte  Dolores Carrion Yolanda Garcia De(Cruz Maritza Everis
Patricia Dow Stephen Gomez Obdulia Gonzalez Jenny Graber
Elliot Lax Betty Liverman Karen Lowery Norma Martinez
Pat McElroy Sam Mendivil Amy Mol Margie Mora
Guillermo Navarro  Julie Rigoli Nancy Smith Raynelda Saba
Norberta Sousa Edel Camero Marco Bravo Tobias Canto
Gerson Gonzalez Juan Guerrero Roland Herman Jenny Mia
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"contras,” who crossed into Nicaragua from neighboring Honduras. Several decades of
unrest in these countries slowed the development of agriculture and the economy, and
it was not until political reforms and peace accords in the 1990s that funds and political
will were generally available for economic and social development. Unfortunately,
many countries in Central America are still suffering from the consiequences of these
difficult years.

Costa Rica has not experienced this degree of social unrest and is noted for a
long tradition of democracy since 1889. This country supports no standing army, and
has maintained a higher standard of living than many other Latin American countries.

Present Scenario

New economic activities in Central America include the development of shellfish
production, especially shrimp aquaculture, which is of high econcmic value but has
been shown to damage coastal mangroves and fish breeding sites in Honduras. The
attempt to find higher value exports than the traditional crops of sugar, cotton, and
bananas have focused on new nontraditional agricultural exports especially fresh
vegetables and flowers. Rather than grow these and other crops on large company
tandholdings, the current strategy is contract farming, in which farmers are guaranteed
a market if they produce crops to the exacting quality standards of multinational
corporations, such as Del Monte.

Low wages in Central America have also atiracted labor-irtensive
manufacturing, such as garment industries, to urban areas in El $alvador and
Honduras. Costa Rica, with a better-educated workforce and more stable economy,
has lured high-technology companies such as Microsoft, General Electric, and Intel to
build factories near San Jose.

Central America has also seen a boom in tourism, often geared to ancient ruins
and natural attractions of the coasts and rain forests. Envircnmentally oriented tourism,
or ecotourism, is designed to provide employment opportunities for local people while
protecting ecosystems. This industry has brought mixed results, as the benefits are not
shared equally among residents, and some regions are becoming so crowded that
environmental degradation is occurring.

The ecological diversity of Central America also supports biological prospecting,
for new medicines and products with commercial uses. For example, Costa Rica has
signed agreements with multinational pharmaceutical companies, such as Merck, that
give the companies rights to prospect and develop in return for turning over a share of
profits to the national government and to local people. Geograpiers are working with
indigenous groups in Central America to map their resources. This allows groups such
as the Miskito of Honduras to gain more control over their land and plan its use.

source:

Marston, Sallie A., Knox, Paul and Liverman, Diana M., World Rzgions in Global
Context: People, Places and Environments, Prentice Hall, New Jersey, 2002 pp. 413,
418-420.
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CENTRAL AMERICA BIBLIOGRAPHY

PRIMARY

Adams, Faith, Nicaragua: Struggling With Change (Discovering Our Heritage), Dillon
Press, 1987.

Discusses the history and cuiture of the Nicaraguan people and contemporary life in
this country torn apart by conflicting forces in the twentieth century.

Adams, Faith, El Salvador: Beauty Among the Ashes (Discovering Our Heritage), Dillon
Press, 1986. .

Describes the people, history, folklore, social life, and customs of the Central American
country and examines the plight of those Salvadorans who have fled their war-torn land
to take refuge in the United States.

Cameron, Ann, Allen, Thomas B., The Most Beautiful Place in the World, Random
House, 1993.

Guatemala is a place of stunning beauty and grim economic reality. Abandoned by his
mother, Juan lives with his grandmother and shines shoes. He passionately wants to
attend school, but fears Grandmother will say no. Finally gatheririg his courage, he is
surprised when she not only agrees to send him to school but also chides him about
the importance of standing up for himself.

~Hanshaw, Dorothy, Quetzal:Sacred Bird of the Cloud Forest, Marrow Junior Books,
1996.

The Quetzal's sacred relationship to the people of Central America is explored, as well
as species facts and current environmental issues that effect this. rare bird.

Maloney Markun, Patricia It's Panama's Canall, Linnet Books, 1999.

Information about the construction, current usage, and future of this important
waterway, focusing on present-day Panama and how the return of the canal will impact
the citizens, economy, and future of this country.

Rohmer, Harriet, Wilson, Dorminster, Stearns, Virginia, Mother Scorpion Country
(Stories from Central America.), Children’s Book Press, 1987.

This beautiful bilingual (English-Spanish) retelling from Native American mythology
makes available to children the folklore of the Miskito tribe in Central America.

Shields, Charles J., Henderson, James D., Let's Discover Central America, Mason
Crest Publishers, 2002.

(set of 8 books 1.Central America: Facts and Figures, 2 Belize, 3.Costa Rica, 4. El
Salvador, 5. Guatemala, 6. Honduras, 7. Nicaragua, 8. Panama)
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CENTER FOR LATIN AMERICAN STUDIES: Central Amarica Videos*

*The videos listed here represent only a small portion of what is available at CLAS.
The collection congists of more than 50 videos specific fo Central America.

(CA 14) Giving Up the Canal (PBS) Chronicles the history of the Panarna Canal. To protect this
strategic investment, the U.S. negotiated proprietary {reaties with Panam: that guaranteed the
creation of a "Canal Zone," a 10-mile strip on both sides of the waterway. President Jimmy Carter
signed 1977 treaty that began a gradual process of relinquishing the canal to Panama, with the
stipulation that the U.S. would maintain the right to defend the canal ares. Outlines the
consequences of the Carter treaty and subsequent Reagan policies. 58 miautes. US/1990.

(CA 19-English version) If the Mango Tree Could Speak (New Day Films) This documentary
intimately portrays the lives of ten boys and girls-ages 12 to 15-growing up amidst war in
Guatemala and El Salvador. They talk about war and peace, justice, ethnic identity, friendship and
marriage, and share their dreams and hopes as well as their pain and loss. The children's stories
are disturbing, but show their resilience despite their harsh reality. Ages 12 & Over. Study Guide.
Guatemala: 26 minutes; El Salvador: 32 minutes. US, 1993.

(CA 21) Introducing Central America (Educational Filmstrips) -- Especially for younger
viewers. Survey of Mesoamerica, from Guatemala to Panama, with information about geo graphy,
agriculture, industry and more. Study pamphlet has interesting facts about each country in Central
America, showing the diversity of this region. 12 minutes. US,1988. 2 copies.

(CA 31) Panama: Crossroads of the World (Educational Filmstrips & Video). Documentary
overview of Panama, from the explorers of the sixteenth century to issues regarding the future of
the Panama Canal. Elementary and middle school level. 18 minutes. US.

(CA 42) Zoned for Slavery: The Child Behind the Label (Crowing Rooster Arts) This
documentary looks at the grim reality of maquiladora plants in Honduras. While U.S. workers
lose jobs to low-paid Third World workers, the Third World workers themselves - often teenage
girls - lose the opportunity to finish their education while earning hardly enough to help support
their families. 24 minutes. 1995

(CA 43) Central America Close-Up (Maryknoll World Productions) (Guatemala: Natividad, a
14-year-old Maya girl, faces important decisions about her future, influenced by changing
conditions in her remote mountain village. El Qalvador: Marvin, age, 15 tells why his parents fled
their native country in the 1980s, only to return years later to rebuild their lives at a jungle
cooperative settiement. 2 parts - 28 min. total. 1998




CENTRAL AMERICA : VideoBoxes =~ .. ~ PRIMARY LESSON

amw: ' S A
o Reading: R-F3 (apply reading strategles) R-F4 (identify facts and main ideas, author's purpose)
R-F5 (analyze non-fiction) R-F8 (recognize historical and cultural perspectives) .

o Writing: W-F1 (writing process) W-F4 (gather &report information) W-F5 (locate sources)
. Saitg

iston Medmms&um tooks)

pOGT: _hy:3$3-R'1l(comept'oﬂom@m)_pSS-F1 {rnap skills) - Sy L
w: 1AV-R1/F2 {use of art ma_t__e!i'als). 1AV-R2/E1/3AV-R2 {(communical _'_t!_xragghart}f L

Godls & R |
pctives: (1) Students become familiar with Central America. (2) Students research -
in s and the internet about a certain Central American country. (3) Students share” '
new learnings and draw similarities and differences of the region from information

shared.
Length of lesson: 8 one-hour periods;

Matorials & = I |
Plxamm . aglobe (oraworldmap) - - old boxes .

. map of Centrall America - empty paper tewel rolls
research materials (library, internef)  artmaterials -

LESSON: o
First Period: R T R T
o |Using a globe or a world map, show students where North and South America are. -
Ask questions, leading students to'locate the United States, Mexico and Canada in -
North America snd find the countries of Brazil and Argentina in South America. (If
you have-any students from Mexico and/or South American countries, locate their
countries on the map.) Draw attention to the names of Narth America and South
America, discussing the meanings of the words north and south. T
o | Ask students where they think Central America would be, if they just located North
and South America. Using paper, string of some sort of an identifier, mark this
region so it will be easy for students to find later. T
o | Read the names of the 5 countries that make up Central America. (Again, ifyou
have any students from Central America, bring atfention o their country of origin.) .
o | Show a bigger map of Central America, explaining that this is a bigger picture of the
part of the globe they have labeled. Make sure to review the names of the countries
again, showing where Nicaragua is on the globe and where it i3 on the map.
(If students are still confused, show a map of the United States, and draw their
| attention to the shape of the US, compared to the shape of the US on the globe,
then outline the region of Central America on the globe and compare the shape to
the map of Central America.) : - '




Q

Explain that they will be working in groups to create a “video box” about a Central
American country. Instead of assigning each student to a group, ask themto
choose which country they would like to research and why. Much discussion will be
generated by students’ own reasons for choosing a country, such as, “My
grandmother is from El Salvador,” or “| saw a show about butterflies from Costa
Rica on the Discovery Channel,” etc. As each student shares which country they
would like to research and why, have them write their name or: a prepared chart
identifying which group they will be working with. Negotiation may have to take
place as students get organized, however, again, discussing vhy each would like to
be a part of which group may lead to sharing of experiences and facts, as well as
cooperative skill development.

Second Period:

0

Q
a

Explain that each group wili be making a video box that will show information for a
country in Central America.

Show an example video box and explain how you made it.

Using an old box, cut out the bottom so it has an open space for a screen. Cut out
two large holes on each side, big enough for an old paper towel roll to fit through.
Insert two paper towel rolis, one at the top of the screen, one at the bottom.
Decorate the box so it looks like a television.

Make different “frames” for your video from a group of papers taped together, end to
end, in the order you want the “frames” to appear.

Attach the first frame with tape to the top paper towel roll and roll the pages around
the roll until you can aftach the last page to the bottom paper towel roll.

Rewind the paper so that the pages are all wrapped around the bottom roll, and the
first page is showing through the “screen” and the “video” is ready to be played, by
turning the two rolls at the same time, wrapping the pages around the top roll.
Brainstorm different information each group could be looking for about their country.
Generate a list of geographical and cultural categories that will assist students as
they investigate. Such categories could be: animals, plants, mountains, rivers,
lakes, cities, weather, foods, celebrations, clothing, population, ethnicities,
languages, etc. Make the categories general or complicated according to the level
of your students. You may want to assign a category to each student in the group
(having one student work on animals, another on cities, another on foods, etc.) Or,
have the group organize a way to collect information for each category.

Depending on the ability level of your students, determine how they will know when
they have found a fact. For some levels, a fact will simply be a picture or a
photograph, for others maybe the facts will need to be in found in text. You may
even require more advanced students to collect source inforrnation for the facts they
find, by creating a bibliography to include in the “credits” portion of their “"video” that
displays the resources, authors and page numbers that they referred to.




Third-Fourth-Fifth Periods: ‘ .
o Students work on gathering geographical/cuitural facts and creating their video
xes.

|
Sixth Period:

o Before each group presents their video boxes, explain to the students that, after
listening to each group, the class will be displaying their boxes (in the library, or
ther public display area) and will have to make a poster introduzing the video
oxes and explaining the region of Central America, showing what all of these

untries have in common. While they watch the video box presentations, they can
e thinking about how the countries are the same, and what information they might
include on an introductory poster.
a Have each group present their video box to the class.
a After all have presented, begin a list of geographical and cultural similarities of
Central America. Examples: Spanish language, tropical forests, volcanoes, maiz,

tc. :

] %hoose a small group of students to create the introductory poster for the region of

entral America, inciuding the similar characteristics of the region the class
discussed.

Closure: : :
o Display video boxes. Ask students what they have learned about the Americas,
uiding them to review where Central America is and important facts they have
earned.
Ev ‘Iuation: Assign different students to give introductions to the video box display to
different audiences. Or have students write a paragraph about Central America (or,
depending on their ability level, write 3- 5 sentences.) :

Extensions:

#1 Organize a world regions fair, with different classes presenting on different regions
o the globe. Incorporate food, music, maps, crafts, etc. with the video box displays.

#2 Invite a guest speaker from each country in Central America (especially if related to
mmir):rs of your class!) to participate in the video box presentations, and have them
comment and talk about their country. Encourage guests to bring artifacts, music,
cIo'Fhing, etc from their homeland. '

#3‘After presenting the video boxes, show real videos about different countries in
Central America, to reinforce that what they had learned from their research was
aceurate, and also to build new information upon what they have just leamned. Travel
videos work well at this level.




CENTRAL AMERICA: Panama Canal INTERMEDIATE LESSON

Arizona State Standards:

e Reading: R-E2 (identify main ideas, author's purpose) R-E3 (analyze non-‘iction) R-E6 (Compare
and contrast historical and cultural perspectives)

o Writing: W-E3 (summarize info) W-E4 (expository writing) W-ES (report writing)
W-EB8 (research skills) _

» Listening and Speaking: LS-FS5 (shares, presents) 1LS-FS6 (listens & ressponds) LS-FS7
(participates in activities)

o History: 1SS-E8(research tools) 1SS-E15 (age of exploration)

« Geography: 385-E4 (using geographic tools) 38S-ES (regions) 35S-EB (social interaction,
migration) 3SS-E7 (natural resources) 3SS-E8 (applying skilis)

Goals &

Objectives: (1) Students become familiar with the globe and its geography, especially
Central American. (2) Students investigate a way to sail a boat all the way around the
world without touching land. (3) Students tearn about the historical development of the
Panama Canal. (4) Students become familiar with socio-political relationships between
Central America, Europe and the United States.

Length of lesson: 3 one-hour periods

Materials &

Preparation: globes (1 for every 2-3 students) string & tape
resource materials and/or internet

LESSON:

First Period:

a Begin lesson by taiking about Christopher Columbus. Ask students what they
remember about this explorer, until someone mentions that he was trying to find
india and instead he found the Americas.

a Show the different routes used to get from Spain to India. Show the route he took
across the ocean, from Spain to the Caribbean islands.

a Explain that the activity they are about to do is similar to that of Columbus. Working
in groups of 2-3 students, challenge them to find a way to sail a boat all the way
around the world, starting from Spain.

a Have students mark the route they find with string. (Do not cut the string, but rather
use one piece to mark the whole route.) Use tape to attach the string to the globes.

o Have each group share the route they found, making sure that each group did not
cross a piece of land.

o Untape each route, and compare the lengths of the string, identifying the shortest
route that they could find.

o Write the route the group followed on the board, giving names and directions to
different oceans and seas.

o Explain that next time, each group will see if they can find a shorter route still.




e 50

|

Second Period: @ = | -
o Showthe piece of string and the route that was used dunng the last perlod to mark
thee shortest route around the world in a boat. -
a Tell students that in 1914 a canal'was completed. This canal dw: ded a piece of
land in order to connect two bodies of water.
a Challenge students to locate that plebe of land. Where do you think this shortcut
dug? Allow students to try. and’ I te an area before giving more information.
o students are searching on the globe, ask questions (such as, |f you were to dig a
piece of land between two oceans, what kindof land would you ok for) guu:!mg
to look for narrow strips of land ‘connecting to bodies of water.
o Have students share the locations they found, paying attention to the names and
pqaces of the geographical locations they identify. N
If & group has identified the country qf Panama, share that they found the area that =
was dug to create what we call a canal. If they did not locate Panama, give them
@s; stich as look in Central America, find an isthmus, between the Atlantic and
the Pacific Oceans. See if anyone can locate the label Panama t,ana! on the globe.
If pther areas are locamd challenge ; studenis to research this area, is there a-canal

Third Period: ’

a Show a video about the history and the making of the canal, or read the book, If's
Panama’s Canall by Patricia Maloney Markun (Linnet Books, 1968) or even better,

inja computer lab, have students explore the following websites about the canal.

(Such websites also have readings that could be used in the lesson as well. )

http:/Avww.canalmuseum.com

http honew. pancanal oom (live footage of the mna!l) )

0 Discuss the pohtical and soctat rssue‘a that students call attention to suchas who
did the work? Who was in charge? Who earned the money from the shlps
passing? (Did the ships have to pay?) What happened in 1999? :

W‘ho began to bunld the canal? S E

CJos re: . ' ' ‘ '

o Return to the globes and see if there is a different location that would have been

tter for a canal, or a location whereia new one should be built.” Discuss reasons
ind such’ a decision Deadeas agroup thentraI Amenwwasme b&ctioeeﬁon
a canal mexplaln why e _ , -

Evalyation: Have students write about the Panama Canal. Have them answer who ’
what, where, when, why and how. (Who fcreated the canal, What is a canal?’ Where is

the Panama Canal‘? When was ft eonstructed‘? Why was it oonstmcled? And how was
it conistructed?) : -




Extensions:

#1 Pretend that a group of business leaders wants to build another canal.

Working in groups, find other isthmuses on the globe where other canals could be
constructed. Have two groups work on each new isthmus that is located. Have one
group work on a campaign to convince the government and people of this nation to
construct the new canal. Have the other group prepare a campaigin to stop this
construction. Use historical information from the making and mariagement of the
Panama Canal to predict positive and negative outcomes of such a project.

#2 Divide students into two groups and have them plan and hold a debate between
Panama and the United States concerning the use and ownership of the Panama
Canal.

#3 Using reference materials, hypothesize what kinds of goods énd resources travel
through the canal. Locate where they come from and where they could be going.

#4 Do a comparative study of the Suez Canal and the Panama Canal, historically,
politically and geographically.




CENTRAL AMERICA: | SECONDARY LESSON
United States of Central America? (A Debate)

Arizona State Standards: i | .

 Reading:R-P1 (apply reading strategies) R-P2 (analyze non-fiction)

« Writing: W-P4 (research document) W-P5(writing for a definite audience) .

. ing and Speaking: LS-FS5 (shares, preserits) LS-FS6 (listens & responds) LS-FS7
(participates in activities) T ' ' o :

. Itlsgry:-1SS-P1(chfma.ologicél':& spatiﬂskiﬂs) 1SS-2 (ressarch methods) 138-P3 (interpretation) -
1 o .

55-D1 (historical sources) 15502 (historical thinking). . -~ =~ R
o Geography: 3SS-P1 (using geographic tools) 388-P2 (regions) 388-P3 (sociai interaction,
r#lgration) 3S5-P4 (natural resoq_roes) _3SS-fP5 (applying skills) o

Objectives: (1) Students become familiar with the region and individual countries of
Central America. (2) Students identify the differences between the political division of
provinces & nations and are able to discuss advantages and disadvantages of each.
(3) ents research in order to support a particular perspective. (4) Students
par}:;:ate in a debate. . |

Tt
3

Len?pth of lesson: 6 one-hour lessons

Materials & world map resource materials

P ration: map of Central America art materials

Central American Federation reading (see attached materials)
LESSON:
Firat Period: ;

a Show students a world map or pass out individual maps and focus their attention
on the Continent of the Americas. Ask specific location questioris, incorporating
hames of different cities, states and countries, such as *Where is Chicago? Where
is Chihuahua? Where is Nicaragua?”, efc.

o Ask students what the difference is between these labels: state, country and city.
More than likely, the answer of size will be given, Countries are bigger than states,
which are bigger than cities. Have students research the square: milage for the
following locations: The United States of America, Guatemala, Eelize, California,
New York, Tennessee, Massachusetts, South Carolina, Texas, ‘fucatan, Chiapas,
Mexico City, Tegucigalpa, Managua, etc. (You could choose one {ocation for each
student to research. This may be a good homework activity to do before this activity
begins. ‘You may also want to add Canadian and South American locations as
well.) f

] brganize their findings by size. Then label each as a country, city or state.

o Refer back to the original question, what is the difference between a country, state
and city? Have official definitions available for students to refer to.

o Discuss nation (country) vs. state (provinces) with your students. What are the
advantages and disadvantages of being a state versus being a nation? Do these

divisions affect the individual citizen? The economy? Other nations?

ils



Q

Call attention to the fact that the states (or provinces) of Canada are organized into
a nation, the states of the US are organized into a nation, and so are the states of
Mexico. However, the 7 little regions under Mexico and above Colombia are
independent countries, even though they are smaller than mary of the states that
make up our nation. Why is Tennessee a state and Guatemala a country? Does
Guatemala have states, even though it is the same size as Tennessee? Have
students research and return to the next class with some answers. Have them
research the Central American Federation for homework as weill.

Second Period:

a

Using information students bring from their research, briefly disicuss the history
behind the Central American Federation (see attached materials). Conclude the
discussion with why this Federation dissolved.

Ask students if they think the countries of Central America should come together
and form a nation? Listen and validate all perspectives and opinions.

Divide students into 2 groups. One group will support the notion of creating a
Central American nation and the other group will be against this idea.

Identify individuals or partners from each side as “experts,” in agriculture, economy,
human rights, energy, industry, military, etc.

Have each person research and find facts to support their posilion, and be able to
debate this position.

Third-Fifth Period

o

]

o

Students research information to inform their perspective to prepare for the class
debate.

Encourage students to prepare posters, overheads, or even powerpoint
presentations to enhance their debate.

During these preparation periods, you may want to discuss appropriate debate
behavior and standards, and even watch one on a news channel between political
analysts. Create a set of debate standards that everyone will follow.

Consider inviting school personal or community members (especially those with a
connection to Central America) to observe the debate.

Sixth Period

a

Q

Organize the physical setting of the classroom to support a constructive debate,
including appropriate areas for students to display their prepared materials.
Explain that after the debate, each student will write an essay e:pressing which
perspective won the debate, as well as express their own personal perspective
concerning the question.

Facilitate the class debate.




iy
’

Conﬂusron & Evaluation:
a Have students individually write a reﬂectton stating which perspexctive won this
debate, as well as expressing their own opinion on the topic. -
o Assess students’ writing for new understandmg of Central Amencan economy, .
pplmcs history, culture, etc.
o After collecting and reading students' responses, share your opinion with the whole
roup, which side successfully argued their perspective and then share with them
nbur own personal feelings on the hypothetical creation of a Central American
nion.

Exteéhsions.;

i dtvudmg individual research into economic, pollt:cal cultural, etc:. categories is too
advanced for your learners, subdivide the two large groups into country groups. So
one group might argue for why, for example, El Salvador would want a Central
Ametican Union and why another (or even El Sa!vador) would not waint thls '
arraqgement

#2 Cpmpare the Central American Common Market to the European Union.

#3 Add the option of joining a Union that is. already established (suchw as Mexico, the
Unrted States or the European Union) to the debate. Divide the group into four-and
have| representatives from the established Union either support or not support Central
Amenllca joining this nation. Make sure to address notions of nationality and identity to
this discussion. Address distanée if necessary as well, as Alaska ani Hawau are not
attached to the other 48 states of the Umted States.

ng members of the community that are from Central America to either participate
in thg debate, to help with the research, or to make concluding remarks. Many times,
political decisions are made without addressing the concerns of the individuats that will
be eﬁected by such decisions. Discuss if hearing personal opinions influenced the
pohcy discussion. Should policy makers consider personal perspectives?

#5 COmpare the historical collapse of the Central American Federation to US History, -
the conflict between the northern states and the southern states during the Civil War,
or the struggle for Texas to become its own nation in 1836. Could the United States
haveldissolved just as the Central Amerlban Federation did? What were the strengths
and weaknesses of the United States that didn't allow this separatton to occur?

e
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